Promoting sustainable development is top on the agenda of many national governments. The provision of quality primary education is key in pursuing this agenda and relies heavily of committed teachers. This article explores the potential contribution of transformational leadership practices of primary school principals in promoting teacher commitment. It is argued that primary school principals who exhibit the transformational leadership feature of commitment motivate teachers towards commitment and thus contribute towards sustainable development. This study was quantitative in nature and out of the hundred and fifty teachers sampled, only ninety-five responded to the questionnaires. Drawing from the theory of transformational leadership and the findings from the Limpopo Province education district case study, it can be concluded that primary school principals promote the culture of commitment and therefore a foundation for sustainable development is laid.
Introduction
Teachers are nation builders and without educating the nation, no country can develop socially, environmentally and economically. For this reason, Oloruntegbe et al. (2010) are of the strong belief that ìit can therefore be said that whatever levels of development a particular nation passes through will partly be a true reflection of the caliber of the teachersî (p. 706). Sustainable development of education is currently considered a key factor in the development of the education system (Zygmunt, 2017; Simane, 2019) and it is addressed in the literature with its different aspects in diverse areas (Eskici, 2019) . In this study, it is used in reference to the role of transformational leadership in contributing towards sustainable teacher commitment.
School organizations play a critical role in the promotion of sustainable development and without their commitment, it is impossible to achieve the objective of achieving this goal. Through committed teachers, the future of young children will be guaranteed because when they have a strong foundation, which is education, their quality of life will be improved (UNESCO, 2012) . It is the duty of national governments to ensure that they maintain growth economically, socially and environmentally. This growth can only be experienced through the provision of quality primary education (Education for Sustainable Development, 2012 Development, , 2018 which is dependent on committed teachers (Bangay, 2016) . Quality primary education is essential in creating sustainable communities.
A growing body of research in the education environment suggests that the commitment of teachers in South Africa is lamentable (Kallay, 2007 , Department of Basic Education, 2015 and this have a negative impact on the sustainable development agenda. The current investigation was conducted against the backdrop of a recent report drafted by the Department of Basic Education (2015) regarding the effectiveness of the South African education system. Kallay (2007) describes the majority of schools as sites of moral panic and academic failure. In agreeing with the assertions above, Spaull (2013) contends that ìit is becoming increasingly clear that the weight of evidence supports the conclusion that there is an ongoing crisis in South African education, and that the current system is failing the majority of this countryís youthî(p. 3).
Primary education constitutes the foundational building block of education, and is the most important stage in the formal education of a child (Hamid et al., 2013) . Razak, Darmawan and Keeves (2010) are of the view that there is inadequate research in the field of education into teacher commitment, and that its dimensions have not been clearly identified. Since the dawn of democracy, the South African education system have been experiencing challenges of different behavioural, transformational and technical kinds, which ultimately affected the culture of teaching and learning (Khumalo, 2009 ). Lack of teacher commitment aggravates the matter. The rationale behind this can be attributed to a number of reasons and one of these includes the change in educational policies and continued curriculum changes. The introduction of new policies was not accompanied by adequate training of teachers who were expected to implement these policies (Kallay, 2007) . The change in educational policy has set new and more challenging demands on educators (Vandeyar, 2005) .
There is a relationship between school leadership practices and school performance. There is a high demand placed by national governments on school principals to ensure that schools deliver on their mandates particularly on quality curriculum delivery (Montecinos, Bush, & Aravena, 2018) . Research indicates that there is a positive relationship between organizational productivity and transformational leadership. Sahin (2004) and Eisenberg et al. (2018) describes transformational leadership as increasing the interest of the staff (motivation) to achieve higher performance (commitment) and as developing and revealing the commitment and beliefs in the organization. Transformational leadership promotes the culture of commitment and this will help boost a strong primary education system that will provide quality primary education and enhance sustainable development. Principals, through the push and pull of leadership can influence teachers and other school members to create learning conditions that activate the natural curiosity, interest, and motivation in students (Adams et al., 2017) . The degree of teacher commitment is an important aspect in evaluating the performance and quality of staff. Even if a school can develop an impressive vision statement, if it has the state-of-the-art buildings, adequate funding to run the school, and employs a cohort of highly qualified and competent staff, but is without teacher commitment, the mission and vision of the school will not be achieved. The Department of Education (2007) , in its manifesto on values, education and democracy, argues that the competence of educators is meaningless if there is no concomitant teacher commitment. In the next section, teacher commitment will be explored.
Describing Teacher Commitment
The behaviour of organisational citizens predicts organisational performance. In schools, teacher commitment is critical and has significant implications in scholastic achievement. Teacher commitment has for instance, been found to have a positive effect on student outcomes (Lee, Zhang, & Yin, 2011; Collie, Shapka, & Perry, 2011) . Various scholars define teacher commitment differently. Collie, Shapka, and Perry (2011) describe it using two critical concepts, namely professional commitment and organisational commitment. These researchers describe professional commitment as the degree of psychological attachment that a teacher has towards the teaching profession in general and organizational commitment as the level of identification and involvement that an individual has with an organization. Chang and Choi (2007) describe commitment as a psychological attachment to, and identification with an organisation that makes separation from that organisation difficult for the employee. The OECS Education Reform Unit (2000) supported by Jaussi (2007) argue that commitment to teaching has a psychological component (reflected in the personal interpretation of teaching experiences) and a behavioural component (reflected in behaviours such as attendance, retention and non-classroomactivity participation. Joffres and Haughey (2001) contend that low levels of commitment result in decreased learner achievement, higher educator absenteeism and increased staff turnover. Yucel and Bektas (2012) suggest that organizational commitment is a significant determinant of employee behaviors, because empirical evidence has established a relationship between organizational commitment and the attitudes and behaviors, which manifest in the workplace. Teacher commitment is critical within the school context because to a significant extent, learnersí success can only be accomplished through teachersí active commitment to the children in their classrooms (Lee, Yin, Zhang, & Jin, 2011) . Aliakbari and Amoli (2016) contend that committed teachers have to strongly believe in the goals or purposes associated with teaching, they must be willing to exert considerable effort in their pursuit of excellence and must possess a desire to remain involved with their learners. Organizational commitment represents a personal identification with, and self-investment in an organization (Lou, Yu, Hsu, & Dai, 2007) . The attributes of committed teachers include doing extra work, sharing the values and goals of the school, sacrificing their time for the sake of their learners, being proud of their school and exhibiting professional behaviour, even outside working hours.
The current cohort of teachers holds different values and has different motives for choosing the teaching profession than the past generation of teachers. According to the OECS Education Reform Unit (2000) and Trimble (2006) , todayís generation lacks loyalty and commitment towards the organisations they work for, and this has caused principals to be concerned about these new generation of teachers. The challenges that face the South African education system require teachers who show total and untiring commitment. Bennell (2004) postulates that the education system was strong during the past years, but has now been seriously weakened. Bennell (2004) further believes that one of the reasons is that teaching has become the last resort career option for university graduates and secondary school leavers. Joffres and Haughey (2001) put the blame on low feelings of efficacy (educators realise they are unable to influence their learners); a failure to build warm and nurturing relationships with colleagues; inadequate training or experience; political interference from parents or the local community (e.g. opposing the implementation of a particular programme); limited support from school staff particularly from the principal; existing disciplinary policies; and inadequate support from district offices in relation to the implementation of the curriculum.
When the teachers are committed, the school will be able to provide quality education to learners and meet the objectives of the school. This commitment has the potential to contribute towards sustainable development because students are provided with quality education opportunities, which will benefit themselves, the societies they come from and the economy of their countries.
The commitment of teachers determines whether learning outcomes will be met in the classroom. No amount of control and cohesive measures can succeed if teachers choose to remain non-committed. Committed teachers wilfully do their work with passion. They need not be reminded of their responsibilities and they subscribe to the values and objectives of their profession. Such teachers are characterised by a willingness to sacrifice a great deal for their profession.
Transformational Leadership and Sustainable Development
Arokiasamy (2017) maintains that principals who demonstrate transformational leadership practices expect behaviors that demonstrate excellence, quality and high performance on the part of the staff. Homrig (2001) argue that Burns (1978) is credited with developing the theory of transformational leadership and used this theory to describe the ideal situation between leaders and followers. He asked the question: how does the leader get everyone performing to his or her potential? To be able to influence followers, Burns contests that as a leader, one need to talk to their emotions and values. In supporting Homrig (2001) , Fairholm (2001) confirms that Burns is credited with developing this theory of transformational leadership, used to describe an ideal situation between leaders and followers. Arokiasamy (2017) describes transformational leadership as leadership in which the school principal will guide and encourage fellow staff to work, communicate the schoolsí goal and empower them to achieve the schoolsí vision. To Hallinger (2003) , transformational leadership is distributed in that it focuses on a shared vision and a shared commitment to effect change in a school. Sahin (2004) , Leithwood & Jantzi, (2006) , Gray and Ross (2006) all contend that transformational leadership increases the interest staff have in achieving improved performance, as well as developing and revealing their commitment to their work. Berkovich and Eyal (2017) postulate that because of its relevance to the contemporary challenges that principals face, transformational leadership theory was quickly embraced as an ideal model for school management. The role of principals as transformational leaders is key in ensuring that teachers are committed. Avolio at al., (1991) contend that a more comprehensive framework of leadership has recently been discussed under the label of transformational leadership theory by a number of management writers. Since this theory was developed, more leadership scholars such as Leithwood and Jantzi (2006) , Gray and Ross (2006) and Hallinger (2003 Hallinger ( , 2004 ) elaborated on the transformational leadership theory. Leithwood and Jantzi (1999) describe transformational school leadership as the approach that focuses on the school vision and goals, motivation, offering individual support, symbolizing professional practices and values, demonstrating high performance expectations (commitment) and developing structures to further participation in school decisions. Bass (1985) in Sahin (2004) describes transformational leadership as increasing the interest of the staff (motivation) to achieve higher performance (commitment) and developing and revealing the commitment and beliefs in the organization. For Singh and Lokotsch (2005) , transformational leadership is a collective action generated by transforming leadership, which empowers those who participate in the process. Singh and Lokotsch (2005) describes transformational leadership in essence as the leadership style that facilitates the redefinition of a peopleís mission and the restructuring of their commitment and that of their systems for goal accomplishment.
The following elements are critical in transformational school leadership: building school vision through developing specific goals and priorities; holding high performance expectations; and creating the structures to foster participation in school decisions (Leithwood & Jantzi, 2006) . Gray and Ross (2006) believe that the essence of transformational school leadership is dedication to fostering the growth of organizational members and enhancing their commitment by elevating their goals.
Research Methodology
The quantitative study research approach was followed because it intended to assist the researcher in understanding teachersí perspectives on whether primary school principals demonstrate transformational leadership practices in Waterberg District Education Department in Limpopo, which is constituted by four circuits namely Warmbad, Nylstroom, Vaalwater, and Thabazimbi. One hundred questionnaires were distributed to teachers. The sample method used was simple randomly sampling (Welman & Kruger, 2001; Cohen, Manion, & Morrison, 2005) . Questionnaires were used to obtain information on participantsí perceptions on the leadership practices that are exhibited by their principals. One hundred and fifty teachers were sampled to participate in the study and ninety-five responded. Before the questionnaires were distributed, the researcher pilot tested them first to avoid errors. Cohen et al. (2005) , indicate that the pilot test has several functions, principally ìto increase the reliability, validity and practicability of the questionnaireî (p. 260). The analysis of data involved breaking up the data into manageable themes, patterns, trends and relationships (Mouton, 2001; Gray, 2004; White, 2005) . Quantitatively, data analysis relied mostly on the descriptive statistical method. The researcher communicated all ethical procedures to participants and requested permission from relevant structures and authorities. Polit, Beck, and Hungler (2001) describe research ethics as a system of moral values that is concerned with the degree to which research procedures adhere to professional, legal and social obligations to study participants.
Results and Discussion
McMillan and Schumacher (2001) posit that a research hypothesis is a tentative statement of the expected relationship between two or more variables. The purpose of this study was to investigate whether primary school principals in Waterberg District Education exhibit transformational leadership attributes. This study was intended to test the following hypothesis: There is a significant relationship (in terms of descriptive statistics) between identified leadership emphasis in Waterberg District Education primary schools and the key feature (commitment) of transformational leadership. The principal encourages educators to give learners feedback on time. 5 5 9 9 15 16 28 29 38 41 95
The principal encourages educators to be creative. 4 4 9 10 13 14 32 34 36 38 94
The principal encourages educators to remain after school to assist in 10 11 7 7 23 24 27 28 28 30 95 extra-curricular activities. The principal encourages educators to work harder. 8 8 3 3 10 11 27 28 47 50 95
Key: 1 ñ never, 2 ñ rarely, 3 ñ sometimes, 4 ñ frequently, and 5 ñ almost always.
Transformational leaders ensure that their subordinates are committed to their work. The table indicates the number of statements which participants were requested to give their opinions on the items related to the leadership practices of their principals. Participants were expected to choose between a range of opinions as indicated below and their responses were explored.
In determining the role of primary school principals in ensuring that educators respect time, data from the table indicate that 80% of the respondents were of the view that their principals effectively motivates educators to be on time. This is evident from the combination of the views of respondents who selected both keys almost always (54%) and frequently (26%). Absenteeism was also identified as another challenge facing primary schools in Limpopo. Data in table A show that 54% of the respondents indicated that principals are always effective in discouraging absenteeism whilst 23% indicated that principals are frequently effective in doing the same function. On the basis of these joint responses, 77% of the respondents appear to suggest that principals are effective in discouraging absenteeism.
One of the factors teachers blame is the introduction of the new curriculum and lack of being professionally developed. In trying to determine whether principals motivate educators to teach according to the new curriculum, 77% (54% who indicated that this happens almost always and 23% who indicate that this takes place frequently) indicated that the majority of primary school principals seem to motivate the educators effectively in teaching the new curriculum. Nuku (2007) indicates that principals are best positioned to motivate their staff in order to achieve the desired results and grow professionally. Total Participation in extracurricular activities and school sports by educators is important. Regarding this issue, 41% indicated that the principal almost always motivates educators to be in sports and 21% stated that this is done frequently. Jointly, 62% of the respondents seem to indicate that the majority of primary school principals do motivate educators to participate in sports. Twenty-two percent of participants indicated that principals usually reward committed educators for their efforts; 21% indicated that this function is frequently done. Combined, 43% of the respondents seem to give an impression that committed educators are not sufficiently rewarded. Thirty-nine percent (24% for sometimes and 15% for rarely) of the respondents from the sample seem to portray a scenario that indicates that rewarding of committed educators does not receive proper attention. Comparing 43% and 39%, a relatively larger percentage of respondents are seemingly not inclined to reward their committed educators sufficiently. Kadalie (2006) argues that leadership should always show appreciation in little things and also recognize educators who are committed at work.
With regard to motivating educators to give learners feedback, 41% of the respondents indicated that principals always discharge this responsibility and 29% stated that this is done frequently. Considering the combined views of these respondents (70%), it appears that the majority of primary school principals are inclined to encourage educators to give learners feedback. The Department of Education (2006) argue that the educator should always motivate and inspire learners and should also be committed to the teaching profession.
The Department of Education (2004) mentions that committed educators are identified by their creative and innovative approaches to teaching. The Department of Education (2004) also uses creativity and innovation by educators as criteria to reward excellence. It is the responsibility of the principal to ensure that educators sacrifice and become creative in order to compensate for the resources that are not available. On the issue of encouraging creativity, data indicate that 34% of the respondents indicated that principals frequently influence educators to become creative. Thirty-eight percent (38%) indicated that this function is done almost always. Taking the views of these respondents (72%), it appears that the majority of primary school principals encourage educators to be creative.
With regard to the item: The principal encourages educators to remain after school to assist in extracurricular activities, 28% of the respondents felt that principals frequently encourage educators to remain after school to assist in extracurricular activities. Thirty percent (30%) of the respondents indicated that principals almost always encourage educators to participate in extracurricular activities. Added together, 57% of the respondents seem to indicate that the majority of primary school principals do encourage educators to remain after school to assist in extracurricular activities. However, this encouragement is not always effective. The researcher as an educator has observed that a minority of educators demonstrates commitment in extracurricular activities. Many educators leave school immediately after the last period.
In responding to the item: The principal encourages educators to work harder; table A shows that 28% of the respondents indicated that principals frequently encourage educators to work harder. Fifty percent (50%) stated that principals almost always encourage educators to work harder. When the percentages for keys 4 and 5 are combined, 78% of the respondents seem to suggest that the majority of primary school principals encourage educators to work harder. Data in table A indicates that responses are clustered in keys A. The opinions of the majority respondents in the sample on commitment give the overall impression that the majority of primary school principals ensure that educators are and remain committed to their profession. Based on this finding, the majority of primary school principals demonstrate a transformational leadership trait. Singh and Lokotsch (2005, p. 280) and Nguni et al. (2006, p. 146) , indicate that transformational leadership is in essence the leadership style that encourages commitment from subordinates.
In trying to determine the extent of the involvement of principals in ensuring that educators are committed to their duties, the following research question was asked: to what extent are primary school principals as leaders involved in making sure that educators remain committed to their profession? With regard to commitment, the views of the respondents (teachers) seem to indicate that to a larger extent, principals attempt to ensure that teachers are committed. The findings from survey data indicated that the majority of primary school principals do ensure that educators are and remain committed. In accordance with the finding above, Hallinger (2003) observed that transformational school leadership creates the conditions in which subordinates are committed. Despite this finding, data from both survey research and qualitative data suggested that some educators do demonstrate lack of commitment.
On the other hand, the views of respondents also suggest that, firstly, rewarding committed educators does not receive enough attention and secondly, commitment of educators in extracurricular activities seems problematic. Even though few respondents indicated that there are challenges with regard to commitment, data received seems to suggest that the majority of primary school principals ensure that educators are committed.
Conclusions
This research article has provided an important opportunity to advance our understanding of the absence of teacher commitment in certain primary schools in the Waterberg District, Department of Basic Education. The purpose of this investigation was to establish whether primary school principals in Waterberg District Education exhibit transformational leadership practices. It can be argued there is a positive correlation between the leadership practices of primary school principals in the case studied and the attributes of transformational leadership surveyed in the literature study. Based on this finding, it can be convincingly concluded that primary school principals promote teacher commitment in the schools they manage and lead and this promote sustainable development.
